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Figure 2: Factors That Support the Educational Engagement and Outcomes of Children in Care 
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	There have been a number of advances since 2009 in improving education services for children and young people in out-of-home care.   In response to the recommendations of the Wood Special Commission of Inquiry into Child Protection Services in NSW each child and young person in statutory out-of-home care should have an individual education plan prepared for them within 30 days  of entering care. Community Services’ partner with the Department of Education and Communities to ensure that this happens. The Memorandum of Understanding between Community Services and the Department of Education and Communities was revised to include the increased role of non-government organisations in delivering more out-of-home care services. Further details about the reforms in out-of-home care can be found in the Keep Them Safe Annual Reports and the Department of Family and Community Services Annual Reports.



